HANDS-ON | {1}

LEVELS: middle school and high school
SUBJECTS: U.S. history and civics
TIME: 30 minutes

“PAINEFUL"” INFORMATION

Distribute texts or excerpts from the
| Dictionary of American Biography, Reader’s
Companion to American History, and John

-«-\ Keane's Tom Paine. Divide the class into

pairs or small groups and ask the class to
canduct research on Thomas Paine that will answer the
following:

+ Would you define Paine as a radical, propagandist,
traitor, or patriot?

* What were Paine’s contributions, if any, to American
independence?

+ Do all accounts agree? If not, why not?

+ What can we accept as fact?

» What would Paine say about freedom of expression?

* What would you like to know about Paine?

* How should we remember Paine?

Have the pairs/groups share the fruits of their

research with the entire class. Note any contradictions
and differences. How do we obtain facts in the face of
canfficting information? How do we determine what part,
if any, of the information that we receive is propaganda?

Ask the class to write a letter to a fictitious Gulf War
veteran, draft dodger, ot Vietnam War protester using
Thomas Paine’s persona.

Douglas E. Miller
Fremo_nt High School
Sunnyvale, Calif.

LEVEL: middle school and high school -
SUBJECT: civics
TIME: one week homework
one class period for discussion and
oral reports

WHERE DID YOU HEAR THAT?

Open class with a discussion ahout how
important infermation is for debating and
deciding issues. Choese a national controver-

\ _.H sy that's currently in the news and ask stu-

dents to take a week to gather information to
dehate the issue.

Divide the class into six groups. Each student within
each group will conduct research, which will be pooled
and edited into a one-page group report.

Explain to the class that each team must draw all of
their information from one source. Assign each group
a single source for their research and emphasize that
they must derive all of their information from only that
source.

By lot, assign each group to one of the following
resources: the iocal newspaper, a national news
magazine, a local television news program, CNN, the
National Enquirer, and a talk show.

After a week of research, have students assemble in

their groups and prepare a onepage outling, which will
be used as the basis of an oral report. Each group wil
choose a speaker and present its findings to the class.

After the presentations are given, ask the class to com-
ment on the content of their sources. What was included?
What was ignored? What did they think was the best
source? Would the report have been different if they had
comhined their sources? Whose responsibility is it to get
the information needed to make informed decisions?

Dale Manns
John F. Kennedy High School
Cleveland, Ohio
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LEVELS: middle schoo! and high school
SUBJECTS: civics and current events
TIME: one class period

LEVEL: middle school to high school
SUBJECTS: social studies and geography
TIME: one class period

DO YOU TAKE HEAT OR LIGHT IN

NEIGHBORHOOD KNOW-HOW
YOUR MORNING PAPER?
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What kind of man is the President of the

\Wj 1 United States? What kind of president?
Ask the class for their opinions (and facts

to back them up).

Few of us know the president, yet most of us have
opinions about his personality and presidency built
from what we've picked up from the media.

Using this and other examples, discuss how difficuft it
is to judge the quality of the news we get. Examine the
role of opinign and emotion in our news sources.
Brainstorm with the class to create a list of terms or
phrases that will help determine whether information is
based on fact or feeling. Show examples of words that
illustrate this distinction.

Divide the class into small groups. Give each group a
front page from a local newspaper and ask them 1o cir-
cle each “feel" word on the page: wards based on
opinion or emotion rather than fact. Tally the number of
“feel" words found and post the resufts on the board.
Did the number of “feel” words exceed students’
expectations? Discuss the ramifications of mixing opin-
ion with fact in news stories. Does it interfere with our
ability to get an objective news story?

Discuss briefly what a neighborhood is, .
l where its boundaries are, and what zones
| exist that are defined by the lacal or city
*-\\ government (business/residential). Talk
about how boundaries are made and what
they are for. Divide vour class inta small wark groups and
ask them to draw a map of their neighborhoods. Remind
students to include unofficial or “personal neighbor-
hoods™: where residents define their own spaces (parks,
community buitdings, gardens, hangouts, and so on).

After the groups have made their maps, ask each stu-
dent to mark the approximate location of their home.
Ask each student to use a colored pen to mark out his
or her “personal” neighborhood. What boundaries
would they use? Are these formal boundaries by
streets and zones or “imaginary" boundaries that
encompass their furf? Would their neighbors mark the
boundaries the same way? Have students mark their
house, street, friends” houses, nearby parks, stores,
and important places that they frequent. Make sure
that students name their neighborhoods and ask them
{o use symbols to mark important or notable locations.

Once students have defined their neighborhoods, ask
them to map out other neighborhoods in their city or
town. Using a different color pen, ask students to outline
the boundaries of other neighborhoods, labeling them
as best they can. Have them brainstorm and list ather
neighborhoods using both “official” and “personal” critenia.

Pool the information and create a class picture of the
neighborhoods around your schoal. How are they simi-
lar or different? What are the characteristics that make
each neighborhood what it is?

Ask students what information they don't have that
might help them draw a better map. Plan a field
trip—a "data dash™—that will help students create a
more complete picture of their neighborhoods.

Note: This exercise is written for a public neighbor-
hood school and may have to be revised for private or
magnet schools.

David Stephan

Cityworks

Cambridge Rindge and Latin School
Cambridge, Mass.







